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DARTE 

. . . emphasizes drug abuse PREVENTION 

. . . helps ybung people le^rn how to make DECISIONS 

... FOCUSES on things that adults and .students can do , 
together: in the^ school-community setting: 

... trains LEADERSHIP teams of equal members )Df students. 



and adults 



. . . works with leadership teams to plan drug abuse EDUCATION 
programs for their local -school districts, to "carry out 
their plans and train others in their school district 



DARTE BELIEVES THAT IF YOUNG PEOPLE HAVE 
.. positive concepts of good physical and emotional health, 
.. personal resources to turn to in time of stress or trouble 
. . rewarding relationships with others 

.. challenging and fulfilling experiences in schools; and, 

.. had experience in making personal decisions based on . - 
examination of information, their own values, and" con- ^ 
sequences of risk behavior, 

they are less likely to turn to the "drug solution" 



DARTE: 



. Conducts training V^RKSHOPS for leadership teams of 
educators and young^ people , 

. develops MATERIALS: parte Re^source Gujde , things to do to 
build communication and trust , decisions : values ^nd drugs 
in touch 

• . organizes drug "abuse education training CONFERENCES 

. arranges training CLINICS on communications and values 
clarification . . l 
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INTRODUCTION 

An important strategy in drug, abus'e education programs 
xS to help young people and school staff develop patterns of 
more open communication with each ojher and build more trust- 
ing relationships. <■ . • 

This booklet describes some elements of good communica- 
tion and provides ideas for involving teachers and students 
m communication and tr^ust-buildifig experiences. - 

The experiences and "activi*ties described are ihtet^ded 
for use by DARTE teams working with local district teaches 
and students. The ideas and activities discussed in this 
booklet can be used- in classrooms, by school grpups, with 
parents -- wherever people are learning to work together with 
each otjtier on common tasks., 



ELEMENTS OF EFFECTIVE COMMUNICATION 

Communication is basic to human understanding in an 
interpersonal relationship. . The way we'^ communj^te in large 
part determines the nature' and degree' of our interpersonal 
conflicts and how we relate to othtrr people: ' , * 

While we all "talk" to and with others and "listen" to 

what they have to, say, our communicatidn skills generally fall 

short of fostering effectiv^e ihterpersona,l . relat ionships'. Teams 

that are effective in implementing a- program are those , in which 
jnembers feel free to communicate openly and are willing to trust 

each other. , 
I . ' • ■ ■ . , ■ • - 

Effective communication implies the open expression of 
Ideas, opinions, and coricerns in ah environment fre^e from defense 
mechanisms and barriers. In such an environment where people 
deal openly with issues, conflict is jnore easily resolved and 
action undertaken. Team members are more willing to consider 
alternatives, to try the untried, and to take responsibil ' tv for 
action when^they have been part of a d^cision-mak I na ■■ r'o' i 
fon effective communication. 



Confroni/ situation:/ ♦ ■ ' . 

"Own" Yjbur prb>biemG 

Put yoijrsell -in rinbther- 
pcr:;on':-. pldCCi •• 1 



... AN OVERVIEW . 

0. 'Ref lect.* anij 'clarify ^ 

■7. Encourage, feedback .. 

B: , 'Mi'nimize '^d^^fenoive .. . 
L)ehavior''' 

y . i:i imipcJte , "killer pVirases" 



■lJ::o nbn-vert^al cbmiaunica- '10. / Unf in is'hed • busine^ss 
t i on con 3 it, tent v;it'h . your 
ver-bal cononunicat ion 
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Effects of commun i c at e d 

response.s - 



A bri'ef elaborat ion, o f these concepts follows: 



CONFRONT SITUATIONS • 

\ . ' . . . . • 

In democrat ic soci^ety it is imperative 

.tha.t people part ic ipate I Too olten'.in group settings we 
let' o.thiers .talk and we do- not express ourselves. The 
goal* is to have everyone in the group participaxe to be- 
come involved at what ever leve 1 tF^ey feel- most cQnif orxable . 
Per'Gonal growth, as well as "growing as a group" / requS^ces 
that we confront the situation get inN^nd get wet I There 
is, a risk involved / of course. That's precisely whf many 
of , us don't, say-wna't's on our minds. Failing to xaikt^ the 
nisk in^libits our growth. Tliis applies to communication 
between two individuals as well as group discussions. 




\ 




"own" your problems 

Our- lives are full, of unknown "they:;". 
"They" won' f lot ug do it. i'Tliey" think 
we Lihould teach and such, and , no and on. 
Good mental' health begins with rn'^ , not 
"you" or "they". "IWri upset be5¥use the 
clasr; is noisy. Can we talk about it"? 

been feeling hostile toward you since 
last week whefc I thought you criticized my 
children". These are examples of owning 
problems yourself. ^ Starting communication . 
from this base is healthy,- realistic, 'and 
productive, particularly if your reactions 
lollow closely after' the events that stim- 
ulate your feelings. 




PUT YOURSELF IN ANOTHER PERSON'S PLACE 



^ Empathy is 
to feel ano'the 
person sees it 
problem under 
superf ic ial 
ter how- direct 
y investment " , 
inter-action . - 



another word 'for this attitude. -^It's trying 
r person's feelings, to\ see the world as that 

If you don't aare abaut the person or the 
consideration communicat i-on is likely to be 
Every school of psychological thought, no m^t 
ive., insists on "rapport" or "empathy" or 
before preceding to more direct or demanding 




SUSf?END JUDGMENT ^ 

♦ '• ■ 

• - It is unlikely that you coxild ^alv^ys ^ 
maintain a posture of complete obaecti^ity, 
even if ^ you wanted to» The problem is, 
we're often prone to react too quickly to 
otherg. Listen . carefully for the speaker's^ 
Treal'"' m'^aning (in. spite of the words ,us^d). 
Stay opeafi for additional information, ■often 
questioning to get new. data. 



NON-VERBAL COMMUNICATION CONSISTENT 

WITH VERBAL COMMUNICATION , . . * ^ *> 

rfe may tell others the^ kind ^f people we'-are by^'our dress, 
hair style, choice of glasses,' company^/we keep, the way we walk 
sp-t', eat and stand.« We communicerte -our attitudes ,* pre j\idices 
and basic personalities non-verb'ally as accurately, as verbally, - 
if not more so. it is common in pur society to find incongru- 
ence between our worda and other signals we flash. V/hen there 
is thia# discrepancy we wisefly choose^ to "listen" to Ahe non- 
verbal cominunication. To be effeotive comm\inicators and. to ; 
facilitate trusting relationships we must strive to aQhieve 
consonance between our spoken and unspoken words. This usually 
means telling it .Xike it is" — being honest tp our own feelings 
in a matter that is' consistent .with our. actions. 



AS A LISTENER, REFLECT. AND CLARIFY THOUGHTS 



Reflecting anfd clarifying are much alike 
Reiflecting refers to one person bouncing .back 
the contribution^^ of another, such as, ''You'd 
like that iver^y much?" "You .got upset when he 
called you that?" This reflecting actually 
helps- the other person or'groxtp clarify their 
"position. Oftfen it "is helpful' to sumnarize a 
series* of statements and tKen.'^ask, "Is that 
what you said?" 'Exfampl^s of other clarifying 
response'^s are "Have y6u tried...?". V/hat are 
some other w^ys,-v^^ can get at this ^'problem?" ^ 
and,'* "If you did that, then-^what do you think 
wouid happen?" Reflecting |hd'^ clarifying can 
'be maniplilative and phoney if you are manipula 
tive and phohey !" Used sincerely and ^mpathic- 
ally, however, they ai-e /helpful in bringing* ^ 
•about ■'clear communicatipn ^^i^ecause 'they are 
non-coercive, i.e., no^^,"used to convince the'" 
other person he ought to change. i 
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ENCOURAGB^FEEDBACK 



Taeh 



individual and group needs a ■■ 
feedba&k process. This 'assumes', of course, 
that., the person wan-ts .the feedback -and 
aiits to "correct or change his action"' and 
IS should be understood before , feedback ' 



^is given, 



some tti a ng , 



or 



When 
r'cjally are 
si tuat ibn . 
may ^ no^ be 
occ-urrdd . ., 
a. degree of 
talk ing wi thi 

tion. '"I feel "you don/ J: like this -g^oUp/^ 
v;:.- "You don ' t like th is - group - "~ 
liow you reacted?'^ vs/ "That^s h^vj 



tell a person sumerning, you 
g;iving your jerception of "the 
This is a k^^y'idea. " It may- 
what the other person pereeived 
It becomes apparent, then, that 
tenta-Jiv.eness is appropriate in 
another person abou^t a ^'tua- 



^^.eact : " 
vr: . ■ "You 



"If thoughit 
'i u:; t weren ' 



"Irj that 
you aJ ways 
you weren't interested?" 
t interested I " 



)• 



MINIMIZE DEFENSIVE BEHAVIOR. 



"We often use var^lous psycl-iolog ieal 
defenses such a>:, rationalizing and 'pro-. 
jecta.ng, part-Lcularly wheA the'roing 
gets t-ough. We need/def en:jer; to keep ' 



our egos fr'om shiat t^^^r ing 
used too often thiey ]u'.t 



of our search 
you 'stai't , to 
do thi^t , but 
^bout i.t ! 



for 
ay 



truth . 
^'W-11 



at t Lrnec , but: 
'F/-t "in the way 
^Ttie nt'5^t • t ime 
I was ' go i ng -to 
rtop and* th ink 
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ELIMINATE KIlLER PHRASES 



"That's okay with those kid'cs, but 
d never work with the disadvantaged. 



That's a beautiful (and all "too common!) 



ex.<irnple of , a 
heard 



killer 'phrase. Here"'^ one 
vou ' ve nearcJ , "Ah ,% we already tried, that. 

it didn't wQT'k!" Killer phras(^s are 
mur-derouG to ^ aiscuss-ion. * ^ 



UNFINISHED BUSINESS 

Dur-ing trie courj:e of c^rnmuni< 'at ion and t rust-burld'inf, 
activities, people; may not have an opportunity to complete 
a dialc>ip^ue with another person or persons. This happens 
because: o{ a .1 ime ^ohfls id'erat ion , or sometimes wh6n the ' 
teaofier- ar.ks t^he 'group . members '^to switch places or rolies 
^. within an ^ act i vi t y ." Unfinished business > is-" a way of deal- 
ing with those incomplete dialogues, thoughts, or feelings.. 

The group leader {pints' out at the first session th^t 
. the part icj-pant s can expect these breaks to occur; at the 
> same^time encouraging' members -at some later point to re- 
ca^nnect with the {3eneon(s) with whom he. .feels he has "Un- 
finished Business". Some indica^torfe of \Unfinished Business 
are : ^ / 

"You didn.'t have a chance to fini tell ing ^ 
y - rue about . .". " ' ^ ^ - > " • ^ . - 

"I've been thinking about what you saixl ij ■ \ 

before . . .-^^ . ' _ . 

"I wanted to tel',lv/you that I really got angry 
at when ..." 1; 



BF.FECTS OF' COMMUNICATED RLSPONSE:] ' 

FR^£ING EFFECTS increase, o ther • s' autonomy ^as ' aA>^ex:^on , 
they .increase one ' s sense cyf. equality'. . ' 

I. Increasing' yoiir'^unclerstanding of."'the, other; ^s 
a person and conveying yo'ur understanding to 
' him". ■ - • ^ ♦ ^ . ' 
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- Active .aN;tentive lls.tcning : Respon^siye listen- 
in gTrvpt^TTucT^sTTe^^ ■ ^ 

■ ■ ^ ■ ' \ ' ^ . 

Pa raphrasing : Testj.ng-to insup^'that the mess'age 
you- ^ot was the one he sent. 

P ercys pt ion check : .'ihoj^ irig ^your desire to' relate 
vto him and understand him 'as a person by 

checking ouf_ your .fCfcept ion oT his inne^ - 
_ state. I .Showing a'cceptance' of' feeling. 

gee ^k.ing information Lo hel|i'j^f;n^nnH^r-o.^^r.H him- 
Questions' directly 'r'elevant to what he hc"^ 
, sa^id, not onGs*th»«t, introduce new topi^cs: 

•Of feri-ng inf orr|Jt: ion relevant to the other's -con- 
^^HHi: But letT-in-g him ,u3.e it or not without 
^ pressing him. . . ... 

./ ' ' •" -■ ■* 

.Helping the other- to understand- you- as - a pferson. 

Sharing - information that has influenced yo ur . 
xe.ellngs. and viewpoints. ^ 



^ • • 'Di rectly r6?p6rt.i.ng ygur own feelings. 

^ ^ ^ ^~ J 

Offering new a'lt erna t ive-s ':" Action proposal^; 
^ : offered as hypotheses to.be tested, n^ as 
solutions you already know to be 'best:' ' 

^ ' / ^ ' r ■ 

BINDING. ETI^CTT^ diminish othe; autonomy:, 

'ft 

^ Cha nging; the' subject wj-t- >f^ut. ex-planat ion" I o r 

' ^ example, to avoj.^J encountering the otHer'^c 
feel ingL^ . ' ' . ■ 

Expectations : Binds to past - ^^You- never diti 

. ■ • . this befoi^e: VJhat^, wrong?»» Or cues h'im 

to future action - ^^I^m sure you will ..." 

" I know you can do it . " ' ' ' " . 
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s ' Deny ln^^ hir. roeii.n^y-^ : "You^ dcjri ' t r^eally • 
mean th^it ! " , "You have no rea^;on t:o^ 
Y . . feel tliat way ! " - .Gehcr^al izations like 
'"everybody has pr'obleinG like that." 

Approval ' on' p f rsona 1 }I tx j und s : ' ' Pra i ^ i g ^ , 
. ' ■ the o'ttfbr' for th inkinc-,* feelin^^, or 

acting, in wayiV' ^you* pre f er^ that ir^, ■ 
. ' ^ ■ prai^'in^ hirn ror\ cortforining- to ^your ■ 
•••• standard hi. , ' % 

Disapproval on , persona I grc3\inds : . Blaming 
~ or cen53urir1g the other thinking, 
^ acting, or f eel;ir\g in other ways you 
-do not' want him to. Tmpa.rting un- 
wortl'iy .motives to hlnv. 

Commands^ order:; i "rdli ng, the other what 
. » " to do. Includes , '^'Tell me what to do! \ 

4:motional obi i ga t ion : C(jntr:c)l through 
arousi'hg/ feel ings ol shame and i^- 
' f'erLority. "Mow can J^ou do this to 
me when T havc'rlone s® much for you?" 



THE EFFECT OF ANY RFCPOMSE' DEfd'.NDS UPON THE DEr^REE OF ^ 
TRUST IN THE REEATIO,NSHIP^ The less trust , th.e less ^ 
-freeing effect. fr^om any response. Jthe more t^^ust, the 
less binding effect^from any response. ^ 

' ■ ^ . 

^ THINGS TODO „ v 

• ■ ' \ 

Activities can be impl cmfjhted 'by a t ra in ing team hy 
sharing tasks. For exampl.e , one^^team member can explain 
the purpose of ah activity wbile' another can direct the 
participants in.'^he act-ivEty. ' The/times suggested for 
each activity are • e s.t iiiia te only and can be varied ac- 
cording to groups size. If tlie training package is^ too 
long for one ses^sion, it is ^jsuggested that a logical 
break in pacing should come between' activities. 

These act i vi t ie s ^can. al so be used individually in . 
'other situations where they^ are appropriate to the pur- 
pose of objectives ol the gr^oup. 
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WARM-UP EXPERIENCE ^ WEAR A FACE 

. , ■ i ■ " j V. •■ 

T_i_(ft_e,: 2 0- minute:; j*^. 




• fig t r 1 a 1 ' . - an k ^ x^d-ard'.; (or 8' 1/y x 11 paper) 

^ with holes punched dt- r-^rh comer ot one c^t t^hu. lonj^'' 
^.ide-... Bjill of r;Yrin)^, .Ma^^^ic rnar^Ker-; (^r L)-.laOk mark- 

L!ij._l^!i^ • prov 1 rJo' ^ part i o i p.. in t l; t he oppor^t unity to ::har. ~ 

;:oniethi n^' .iboul ' t ho'm:-,e 1 v ih a li)',ht^ non -)St r v mI o n- 
i ri/^^ 1 or ina t . ' • ^ 

• ' ) ■*• ^ 

^V^^^ i V I ty : Each paj'^t i c i pan t r> rw, iv^-. a blank .'ar-M, ..i / - 
^ xoot. length cf utring, and a rnagic mar-ker . The^ in- 
' ^ ,struction-5 are to draw a face^ ( pictures only, no word ; ) 
"How you are feeling today Each ' person will then 
^tie the string to the car:d \n the pre-punched hcdes 
' ^^-^ hang the card ar^ound his'^neck. Allow no more than 
f I ve- minutes for t h. i s , [)haGe , VWhen the group 1:^ ready, 
^ ^ • inr^truct ^th^rn to c i i^c u 1 a t e -arvj und the room an^'^tr-y to' 

interpret the drawings- of aii." many people as they can , ? 
meet. About 15 minu-- i ^icu^lly -uffLcient for tlLi^l^ 

'f 

ANOTHER WARM-UP ACTIVITY - MAKE A FACE 



Id jm- : . ]\\ i nii t 

. To_alIr;w for' t h- r-.itiv.' -x^r-., i .i ,.i v.ic!-ty 
of 1 eel i.ngs . 

^:VVk^_±l7.' ..^-^ ^he grujup i.vj-d o:, to ct.inrl and b^-)', i n ' iii i Tl i U)' . 

(Jricc theyVe moving dir^-ct them to ct(.[) .irui 'c^mc facing 
thf^ person closest to th^Ti. Hal'c thnn takt; t ur^n:; making 
a face to show the otlier^ tiow they I ook wlicn :d)^:y ' ve " 
angry at someone. MMl o.M;e again, and [lav^^n^r*- next 
jiucceeding paars inak(^ fa<^^'*:; to exprecc thr^r Ic.'lin^c.: 
"^acV*, *^power^ul'^ "hap.jy", and "scri(ju:d'. Keep the' 
^ milling moving so tha^ each per.son has a chance to 
"Make a Face" with a different person cacfi t^ime. 



WAftM-UP ACTIVITY^- THE "CRYSTAL BALL" GAME 



Tivi3 13 a { nvtasy exor^c; >:^. A'jK tl^e /roup memb^^t^ 
to thirik ahead ::0^year:; ancl^ laiK abou^ wiiat it might" b 
I'xk*^^ 20 y-uar'j [■rorn now. [inc^.iir-ar" ever-vonf to pdrti(.:i 
pate . ^ . ■ 

,1 . '-'What v/i.la y-.ur [k,'U,;- ioob lib^i,- , . , ;^'-JTit- of 
th^j n^o-; ai;pM iii-^^., i iria i 1 1 i ' i v/- - 1 < ''r t. "r ^ pi To 
iOi'li'/a: V 

. / V/ha t . w L ; 1 I ^ ; ^ • ' ^ •■ i ^ - ^ = •' 

\. What v/iil Ir^aii^.p^ ft a^ ir,^ i la - , ^.y-^ wh.it 

a V p" 'J 1 aa t ai,' -bib'., p 1 -i : • , 1 i - ■ ■/■ ■ 1 ^- ' . 

'f . Wba^ vy i ! 1 t i ■ I^^or 1 ' ^ - ; 

s. Add your' own '^ate/yjry ol Lh'air/-^. . 



A GET ACQUAINTED ACTIVITY - WHO ARE YOU? 



T i rii^ • : a , - U ^/ u\ i na t f ' 

Mat '.a- oi I ; iPj^-d^jd : = ■ 1 aa> 1// 1^ tobba;:. bail 

"Tran^^. MaVic ;nar'-k»a''^ -a l-ir'^ marbiny or\-iyaM:-. 
• M i op,T 'a [)ht ;d ' pit " ; t o j n : . 



1 

A. t i 1 t. ■/ :li ba - d 1 ; ^a r a i < i.p. i rO r ' - a. t d -i i d t ( ^ i.'.b 



a a I 



. t 1 T'li^T t [i , , 1 a r 1 :a' , . ■ i H. i'-' 1 in. 1 ra f a , and a fii i ■ 
r.'^r'apiajd L i ^ ot -p.i^*' t i^ai' . Tb^^' irr.tiMK t iuris a r (_> : 
pair 'up with, s<)rru^an*:' y-'U louM bri'jv; ; a';F that j.-^a' 
t \- 'pif. t i( ar. and r■♦^^'^Jr''! ^ h^- r^e ^; po d :a ' on Vhc p 
•aai'': ':ar'd th'' b_air, v;ay. Th*,' f) ^pi^' tiori', af^o 1 
'/) [ 1 a f 1 ' i your- n a rfi*^ V '/ ) W [ m ^ w <j r a a r ■ ♦ * you o a i rV ^ u 1 1 
invoivd \u'! O Movj woubl you desorabo your^Uf.'ll 
U) How do yrui best rxpa-<-;. ; t<;uianr,- ^d lovf'^^ ^) 
W[iat i rMis t r^at <*•> you about p<'.j[)lu? ^) ) Wha1 iu tb 
1ft' lira', vou hrivu tdi</ MKva. dittioy'Lty ox[)r"iaa; i U)\? 

N^'>a r-'^vor:a' the pr;oo«-..:,. Attu^r ♦-a(^h [)er^;a)n h<i:> 
f in i :diecj (pi^ut ion i , list vn Lrig , and rau'orv] i np, , 
[Aunch two h(jles in the 1 older, tie the string to 
the caarn], and hang/ the c^ard around thr* nec^k. Whe 
th<^ gjvjiip is r^eady, iriiitrnir:t thoan to c : i r'-rai'l at e .i- 
rH)UiKl x'oom and get to know the pe(>[Oe in the 

gr'oup by r^eading t heir^' tianie (Mr^dr;. Aliout 1 S-7(J 
minutes i u uuu<i 1 1 y !.u 1 f i o i (mi t f or^ this. t 
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OPTION :. Trte leader can ask the group members to post 
their name ^cards Von the walls af the room after 
the activity Us over. This allows group members^* - 
t:o return at. a later time to re-acquaint them- 
- selves wi.th identify ing informatioji about eroup ' 
members they are interes'ted in and wish to know 
better. 

ADDITIONAL J^A^-UP EXPERIENCES (SHORT. SNAPPY) 

The ^'T See^^ Game 

Have pairs of individuals face each other. One member 
at each pair reports to the other' member what he sees, 
teels, or experiences in looking at the o.ther. Reverse - 
the process. ^ 

The ^'I Feel^' Game 

Have group sit in -a circle facing inward and on signal 
begin the following rhythm: ' 

i 

1. Palms down, slap thighs twice. 

2. Clap har^dstwice. 

3. Snap finger on right hand. 
. Snap fihger on lef'.t hand. 

In time with the rhythm, proceed around the circle each 
member saying in turn, -J feel supplying- an adjec- 

tive as he snaps his left finger. ' , 

NON-VERBAL PAIRING 

Time: 5 minutes 
Materiaas needed r None x 

Purpose : To establish a random pairing .of participants as 
a prerequisite for the next activity. 
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Act ivity : The group asked tD.be seated In a large 
ci'rcle so that edch person's faOe can.be seen by 
\ someone . $lse . Instructions are then -given- to \ 
"Look' around the group and se lect - someone you know 
l^^st well, either prof essionally or socially." 
Allow a few seconds for the selection. The next 
^ instruction to the group is, "Realizing that others 
may also have selected the same person you did^ I 
want you to non-verbally move toward the person you 
have selected. Remember' you haye selected soitteone 
you know least well. When you are finished each of 
you. will be paired off with someone." (A member of 
th^j training;. team can participate in this if there 
is not an even number. of participants. 



INTERVIEW 

Time : 10 minutes / - 

• ^ /" 

Materials needed : Participants might want to use a sheet 
'.of paper and pencii-to take notes. 

Purppse : To provide participants the opportunity to ^ 
I disclose something significant about themselves 
,/ to another person, as well as have the experience 
of gathering significant data from another person. 

Act ivi ty : ^E^ch pair is ^chirec ted ^ to interview each other 
for a 'specified perj/od of time. The format is to ' 
have one partner qrferythe other ^about his background 
interests^ Qtc. . Emphasize the identification of some 
thing significant or different about th^>^erson that 
would interest the- total group. It is helpful to jot 
down notes on the information gathered." Allow about 
five minutes f o^f the interview. Then have the partn^ 
switch roles, for the last' five minutes. 
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SHARING INTERVIfW .INFORMATION 



Time 



• '■ 2-3 rninute.s per' perrj 



^ ^ Materials needed : "t-Jone 



To-^ provide mo're_ in-d.epth knowledge about each 
clpant in a total group setting. ' 



Purpose 

"participant in a 



Activity : .Reconvene the pairs into a large circle sea'ting' 
pattern with each pair sitting nqxt to each other ifi 
the circle. The format ii' to have the members -of each 
paLr introduce each other to the total group. ({Example: 
Jim and Mary'- were partners in the interview activity. ' 
At this time. Jim introduces Mary and tells the group 

. ' the significan.t. thing(s) he has learned about her 

•'Mary then introduces Jim, Another 'pair then introduce s 
, each^ other). When all introductions -are completed the 
option is available of "letting the pa-rticipants-ask • 
questions of anyone where more informa-tion is desired. 



DO YOU 
t 



Mean 
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minu't e.^ 



1,; needed : None 



To develop b^tt^er 
ding between Awr. \^ 
'iional po^. i l : 
ose verbal ized*. 



ojiuiDinxcat ion and ^deeper under 
^'-nple'-, to make us aware of 
iuin/^,: of statements in additio 



^vTwo people sit face-to-face. One makes a state- 
•he believes to be true. The other responds witli 
you., mean ..."? to indicate whether o*r not he has 



understood 
afnpl'e : 



The aim is to get three yes 



For ex- 



"I think it's hot in here.'' 

•"Do ygu mean that you're uncomfortable?" 
"Yes" ' " V , ' 

"Do you mean that I should be hot, too?" 

"No": ' ■ ' 
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"Do you Tneani that you want me to bring you a gl^ass 
. . of water?" ' ' •. ^ • 

"D(i you meari that you want me to know that you're' 
* uncomf ot^tabl e ? " - 

"Yes" . ■ • ^ ^ 

"Do you mean that you want me to do something about 
it?" 

"Yes" 

At thi^ point at least gne ^as understood the other's 
meaning. You might want to ask the listener to sum-, 
m-arize the'^three points' he received a yes answer tcf. 
If the partner were not able to get 'any yes's then 
th'e ot'her would simply have to tell wKa^ he meant . 

Have the partners change places, '^'so that the statement 
mak^ is now the one who aslcs , "Do you mean ...?" 



SHARING TRIOS 

Time : 20 minutes 



Materials needed: None 

Purpose : To provide the opport.unity for participants to 
share some significant facts or experienc'es with 
others and to help develop a trusting climate among 
group members. 

Activity : Have the group divide- into grgups of three; 

with each trief having at 'least one student and one 
adult in^it; The members of eaph trio are asked in 
turn to share experienpea or information pertinent 
to them. In eachi of the three rounds, each trio 
member is given 2-3 minutes to speak. 

Round 1 - Share with those in your trio: "What 
was the warmest spot or room in your house when you 
w^re a ch i Id? The place or room where you were most 
cjimf ort able? 




Round 2 r Sffare : a situation or* experience 
that alwasy makes you angry. . " 

Round 3 - The forces, events, or people who 
have helped shape your .value system. ' > 

EXPRESSING perceptions: THIS IS WHAT... WANT TO SAY TO 

Time:, '30 minutes 

Materials needed : . Larf^e sheets of chart paper, magic 
mar'kers, masking tape, two separate rooms. 

Purpose : To provide teachers and students (or parents 
and young people) the opportunity to openly ex- 
press perceptions of ^roles and to record data in 
a non-threatening seating. 



Activity : The' total group is broken \nt 

groups j teachers and students. \ * 
be -^ated for this activi^ / is ti^ai . .^^ji do 

ally openly expr^ess our feeli. about a 
Sa^ ation for^ .various reasons; e.g.., ear of re-' 
prisal, concerns for the worth of an idea, etc. 
In this activity each person in the respective 
groups will be able to anonymously express feel- 
. ings and perceptions. ^ 

A team member will accompany the group of students 
to a room. Tape sheets of chart paper to the' wall 
and arrange . seating in a semi-circle facing the 
sheets. The team member gives the instructions: 
"We are going to -brainstorm your perceptions in 
response to an open-ended statement. The statement 



is 



" Thinks I would like to say to teachers 

The idearof brainstorming is to g>et as much data as 
possible without passing judgment on it. We're more 
interested in quantity thin quality at the moment. 
No .Idea silly, because if you have feelings .about it, 
-i^ IS meaningful to you. Feel- free to state both 
positiye and negative perceptions. I wili record 
yo^ir statements on the chart paper." " •( Insti;:^uct ions 
for the teacher group are the same except the open- 
ende'd statement is, " Things I would like tov say to 
students . . . " ) ^ ■ '—^ 
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SHARING PERCEPTIONS (CONFRONTING) 

Time: • 10 minute":; \ ' - * 

■ Ma:terial-c ^ needed Teache.T'S * an^l c f u^ient * r:ecoT'ded 
~^ Sharing Tnt erview T n roi^rruit i cjH . 

Purpose: T^, confront eaeh yr'OU[; v;ith t he ppr^cept ions 

of' the other r,rou}.). / - ^ 

■ Activity T\y- team in^'-mbr' r-; v;ho r^ecorded the data T^ead-' . 
, . the item'- to t h^^ total :.'r'ua[). Th i can be • done . ■ 

by f-'eadiri)' on^' pj^oiir' -, I i t /'ompletely -.yr by-al- 
ter^natini;, it'jfn:. t'^dwcfjn ^'r'(Hi[; iLr.t:. . 

I^' i i rii.por t;ari t to rv-ad tlic i t r^n:; a.s :,taL^/d wit' 
ou.t in t ^^r^pr'(j t i n^'^ value 

hxampler: oi item:.; which ctaOentr. might^say to 
t eacherLj arr^ : 

"Teacher'C should :;hov; more co.nfidence in 
^ the judgment of then- kids.H 

"r^top condemrijpig k i h"; whicj use^drugs and 
\ , figure out why people use them.** 

"bon't ]udr,c' people by-thL'ir appear'ance . 

Example^; oi item;; whiich teardu>r^s might say to 
5 1 uderit :; : 

"h'^ue,'-'^ ar'c ar. escape' 1 r'.un I'^-'ality. You're, 
po'; t [)on ] nj^ and Oompoiiri' 1 1 ng your problems." 

"What do voii want from rTK'V How ran I help 
you?^' ' , ^' 

\ 

Allow no mor'e tl^ian 30 minutfjs for the gr^oup to con- 
tribute items. ' It i'; best to emphasize the notion- ' 
of expressing the item concisely in. response jto the 
open-ended statement, no speech making. Ask the * 
group to. refrain from entering into discussion about 
a contribution. Questions of clarification of terms 
usually are permitted. At the end of 30 'minutes both 
' . groups reconvene as a'total group. Each, team/ member 
takes the chart sheets containing the items^ to the 
Reconvened group.- (These will be used in the next 
act ivi t y . ) . 
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REACTIONS . , ■ 

Time: ^S^miAu^es . ■ ' ' 

~~~ ■ ■■ ) f ' ^- ' ' 

Materials ngeded :'' None " ■ ■ ' 

Purpose: To bring teachers and ^^ude.nts ('parents and y.6uth) • ' 
t.ogether m a set*ting .^,o dea\ with their'^reactions to" 
, the. statements directed toward their fespective eroaps ; 
To emphasize that perceptions are rea^ to the Individ- ■ 
ual . whether -based on reality or n5t7~and iMist be dealt 
• with m an open, accepting environment To Miscuss the 
-AVreliiioi^ship."^ differing .perceptions for the ad4lt/you-fh' 

Activity : Divide the gro,up into sjnaller groups of 6-8 people 
with teachers and students (parents and youtl^ being re-^ 
presented la each group as equally as possible. Thi 
. discussion format is to be centered around two' topical 

- V ^' w^y^ Pei;sonalV/^eactions/feelings to' the statements • 
^ • you've heard. 

2. What are some implications for us as a total group 
m view of. the perceptions that exist. 

V . 

of^DossTMrH'^'''!/'''^"^^'^^ ^r^"^ g^°^P^ to be aware 

of possible direc'tions to colisider as an outcome of the 

discussions. An option is. to have someone in each group 

record key concepts for future in-service application! 

Examples of personal reactions might be:' ' 
"Some of those statements are completely untrue," 
"I felt, threatened by some comments . " 
"I didn't realize that was a concern of theirs." 

Implications- might include: 



> 



"We've got to be more aware of the feelings of 
\ others." ^ 

"We hkve to provide ways for feelings to come to 
tr\e. surface 



Titiiei'V Ap proximat e 1 y 6 G * m.in u t e r. 
* T^at Gjri';alb,^^neederi : -3 x. 



( 2 0 ^ml n u t e s / 1 •^'^^4 ) 



"^penc Lis 



Purpose to . pract i^^e \"h,^* eiYective elements of communi- 
' -cat ion ' , |^ - 

^ Act^i vity : - .^Ar.k .t'hajv each partir>ipant ind i vidual4^.y . ident ify 

at leart thrcc^ eoncern:; \\e hcxs about h is 'role" or' Tunc- f 
tion in a t eachGr/ r: t ude n.t ( t eacher/ teacher ) re-lat i onst}i:p . 
-He'nhould conc.ent'rat^v on cbnT.ern^j whiiph are uniquely his: 
■ ^ i^Je■. , * proL IfMfi:; v;hich, he^owrls. Ask participants toXhe-n 
celect the mof;l '£ ign j.t ^ concern of the three. Some 

examples of concerns might be: 



Teacher" 



Student 



"I ^an ' t e f f ect i vel y Yi^nclude student s in 
planning what we do ; " ■>:,; 



"My teacher doesn't give me 
' . show what I r^eally can do . 



a chance to 



Ask the total group to divide into groups of three-^J,^r iads ) , 
ensuring that no group is composted of all ■ teachers ' or all 
studehts to the degree that this is possible. ^ 

Prior to having^the triads start their discussion, it is 
helpful for the training team to review the nine essentials 
of conuTiun icat ion for the total group. It should be empha- 
sized that the part ici parit s^ should be aware of'/all nine, but> 
that in the -^^riad s.etting they will concientrat^^'J mostly on the | 
reflect ing and clar i 1 y ing skills. . *. 



Explain thiat thie format of th%j triad will be for one person (a) 
to share his most significant problem with another person (bj ,^ 
while the th i rxl person (c) will serve as 'the observer oF the 
communication praccss. The responsibility of b will be to help a ^ 
look at his problem by practicing reflecting and clarifying s.kills. 
The ro'le of c, the observer, will bp to tune-i'n to the discussion 
of a and b, offering sjjggestions when he. feels it will hel-^ rthe 
communication process, - 

The observer wiT 1 also 'provide a summary to' a and b at the end of 
their discussion. Approximately 15 minutes shoul*d be allowed for 
the discussion between a and b, and abdut 5 ^minutes for the summary 
from the observer.. 
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{ ■ 'A 

B 

c 



I 



' Prob lem Ow'ne r 
Helper ' 

f Re-f lector J 
(Observer 



C, 



roCe cycle 



\ 



Obs c rvc r 
J^rob IcMii Ow'ncr 
Helper fRcflQctor 



B 
C 



in'' 

Helper 

(Re fleet or). 
0 b s e r V r 
I'rob lem OwneV 



FISH BOWL TECHNIQUE 

Time: 30 minutes 



Materials needed: 



l^er and penc i 



Purpose : 
abuse 



judgemental c^terL'used'' iiaL'^hesfr = 



lecisions 



^""^""I'^ly'^hrnish the goup members with niece^s 
. Ask them to make .two' fZJ co 1 umns , one^ to be 

"^^e'ach o "Abuse". 'Read "oud 

ask each person to write each one 
other, -^e terms might include # 



the 
and 
the 



1 n 



of paper, 
labeled "Use", 
a list of terms 
one column or in-' 



marijuana I 
cough .syrup 
hSD 



gin 

t ob acco 
methadone 



he ro i n 

ba rb i t urates 



amphetamines 

cocaine 

hashish 



Tally on newspruit or chalkboard the 
placed eagh terJ rn e^ach coTumn. Now 

e re?!""' 

Circle in the middle of the 

choices 



numbers of people who 

take those people 
and have them sit jn -i 
and discuss wh^th^y i^^de" the ^ ^ surrounded by the others 



migh t 
terms 



be done with those 



they did 



) Disrnc^c: M ^ wh o i de n 1 1 f i e d any of 

n Dersoni'i h ^'^^i^^^sons for the labeling 
of ^se " hazards, 2) soczal effects, and' 



.('fhe same 
thc^ other 
■ in terms o f ' 
3) legi t imacV 
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^suRf acXng\ / ; Z-,*^^ ^ ' ' ; - ■ ^ 

poop I c ■):". '/• . • ' " ^ 

MateVral ^ needed : Fa[)er a^nd ,i)enci I s or'^perts ' 1 • 

Purpose : To explo^^e/the pes s i,bi 1 i ty^- o f • re ie as ing 56me 
. ^0f the fee l ings <ia.nci re I at ipTTiships' that have been . 
' building up j;n s i lencc .b^twpen members of the group., 

Act i vl ty^ : Have th'^ group members complete the followirig " 
y ""sentencps^. ""Then- allow everyt)ne a chance , to read his' 

completed sentences.' 
' ^ ' ' ^ . • - 

- The j^erson in tlic group' f would regally like to - ^ 
. to know a 1 o t ' be 1 1 e r^i s ' ' 

- The pers on in the group who seems to' be most like 

, niysel f is ' .^.^ , ^ ■ . ' ' . 

- The person"! wc^ld miss the most if kc (she) were 
not hereVis ^ 

- The person in the group who seems to understand 
me be s t i s ' 

- The person in the group whom I would ^.ike to know 
that I care about him (her) is 

A discussion usuaily follows this acitVity, uith g-ro^Uvp^ 
members responding as they choose. ^ 

WHICH PERSo'n • , , 

Time : ISminutes ,^ . ^ ' 

Materials needed: None . . ' o 
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Purpose: To ge\t participants in touch with the non-verbal- 
communication th^t has taker) place in the group. 

ct i vi ty : While milling, askthe group members to sfop ii^ 
front of the person in the g^roup whom they consider 
iiTtelligent. Indicate that it's all right to go over and 
join' a pair that contains the person they want to. choose 
Allow^ person A (the Rocker) a short wh4[le to share with 
person B the reaspns^^r choosing him pr her and also 
person B .to express tHleir reaction and feelings to hav- 
ing been chosen On this basis. Begin witji the milling 



ticip.ants choose- the- person in .the group, who: 

a. is 1 ike themselves . ' . ' " • ' 

b. would be fUn ,to be^with ; 
; \c. (add your* own) 



, vShects of-paper arc prepared by cutting or tear- 
ing so that each of th.e sections becomes a separate 
,s 1 ip of pape r . ' . 



V 



, a good looking person 



a warm, friendly pers 



on 



a happier person 



a deep thinker 



a leader 



a city person 



^he group to fill in the ijame \f the person (s) 
in the group whom they think are described by the charac- 
teristics. v-iicxia^ 

Proceed them in the- s ame ' manne f as the WHICH PERSON 
exercise, but without the milling. Point out that one person' 
can give more than one slip to another person, and that" all . 
SIX Slips need not necessarily be used. 



WHAT KIND OF 'PROGRAM: A RoIe-PIaying Game 

Tijne: 4Q minutes or so . ' 
I 

.Materials needed. Ident i f icat ion tags with labels listed 
below (Could be sheets of paper with string to hang 
ground ne^ck) - . * ^ 

Pui:£ose: - To examine the process of developing a program- 
matic response to a problem; to highlight the values, 
rationales, and negotiating strategies people in diff- 
erent roles bring to a given problem. ' ^ - 

Activi t 



vity: Hand out "role" identification sheets bearing the 
inclCde"^ participants. Role labels may 
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psytiiiat r ist teach.cr c^-jawyu'r \ . policeman 
teenager ) ' minister ' r-adi.c^il youth ex addl^ct" \« 
hanker' lihrarian stiulcnt v -principal 

l>lack III) 1 I tan t nursc^ pharmacist 

ghetto [)ar'ent^, ., mother ' harte'nder 
.school janitor taxi driver couns''elor " ^ ^• 

The .problerfi for the group; $30,000 'Wi 11 be yhade avail- 
able for the be.st program which-ha3 5 Dme e/emen t s of y 
prevent ion' an'li/or treatment for«jJrw^^ e . Individuals 
suggest ideas. Those attracted to an iaea/. gather anfci 
create a proposal. 

At- the point two or more proposals seem to be developing 
and gainipg supp'Ort, stop the game and force negotiations 
to buij.d'^al I iances for one or more of the, p ropos a Is . 

Suggestion: Two or more observers from within a ^group - 
or leader m-ight function to identify values, rationales, 
or negotiating strategies; might suggest areas of concern 
to the gr.oup which they have neglected; or, might streng- 
then worthwhile ideas which are identified. 
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A NOTE 



Teams may wish to <Jc v Lse ' the ir own communications 
activities. Those de^scribed in thi^ booklet have 
been use'a effectively. Trainer teams must be aware 
of the optimum time during the training cycle for 
introducing work in communication skills. Genex- 
ally, the first or last day is not suitable. We 
have found that best results arc produced when 
communication skills are explored one-quarter 
into the workshop time. 4 
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Revision of- an earlier adaptation by DARTE of the 
publication ''Design for Traininc iii Communication 
Skills ami. Co-nflict Resoiution'7pr;epared by 
;WaBHer Schumacher for th^ Paraptof ess ional Training 
Project, Wayne County Intermediate School District. 
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